Pupil premium strategy statement — Woodham

Academy

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 1036

Proportion (%) of pupil premium eligible pupils 37.2%
Academic year/years that our current pupil premium 2025-2028
strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published December 2025
Date on which it will be reviewed December 2026
Statement authorised by Andrew Bell

Pupil premium lead

George Harrison

Governor / Trustee lead David Knight
Funding overview

Detail Amount
Pupil premium funding allocation this academic year £413,875
Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £413,875

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Woodham Academy we strive for our pupils to make progress in line with their non-
disadvantaged peers. We believe this is best achieved by working to remove identified
barriers that limit student progress (low literacy skills, low attendance, poor behaviour,
a lack of ambition and low self-esteem).

The first key principle we believe in is that having a high-quality teacher in front of our
students is fundamental. Like the rest of our strategy, this is based upon the best
available evidence. To this end, we seek to adopt practices that will retain our staff,
make them better practitioners and help us to recruit high quality staff when needed.

Secondly, we believe that reading is vitally important to our students. Without a basic
level of literacy, not only will students be unable to access their lessons, but they will
also be ill-equipped for when they move onto their next steps.

Finally, we believe high levels of pastoral provision is imperative to pupil well-being,
attendance, behaviour and aspiration. This key principle runs through our strategy for
supporting our disadvantaged students.

It is important to note that we firmly believe that there is significant overlap within our
key principles. For example, we know from evidence that students who cannot read are
more likely to display poor behaviours due to being unable to access the curriculum.
We therefore take a holistic approach when trying to tackle our challenges.

Our strategy is based on accurately identifying student needs, using thoughtfully
designed interventions to meet these needs and then evaluating the impact.

It is our hope that, by removing the barriers that our disadvantaged students face, not
only will they make progress in line with their non-disadvantaged peers but also, we will
enable opportunities, careers and life outcomes that might otherwise be unavailable to
them. Our ultimate hope is to break the cycles of poverty and lack of social mobility
observed within the community that we serve.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number




1 - Reading

Key Stage 2 entry data and on-going internal assessments indicate that, on
average, Pupil Premium (PP) students are poorer readers than their non-PP
peers. This means that they are at risk of leaving Woodham as functionally
illiterate and/or they may be unable to access the full extent of our curriculum
offer. The challenges we are observing most commonly is with fluency and
phonics.

2 -
Attendance

Our tracking data indicates that the attendance of our PP students is below the
attendance of our non-PP cohort. This means our PP students are more likely to
be missing out on valuable learning and opportunity. This issue is being driven
by the competing priorities that our students (and parents) feel they have with
education.

3 -
Behaviour

Regulating behaviour is something that a number of our PP students find
difficult (our PP cohort are twice as likely to display negative behaviours
compared to non-PP students). Staff and student surveys have highlighted the
importance of our continued focus on maintaining good behaviour in school and
the impact it would have, if this were to change, on the learning of our PP
students and others.

4 —
Destinations

A smaller percentage of our PP cohort have moved to sustained education,
employment or training compared to our non-PP students. Internal tracking and
surveying suggest this is due to a lack of aspiration amongst this group of
students.

5—
Emotional
well-being

Over the last 3 years, we have observed a significant increase in the
percentage of our PP students accessing mental health support. This, coupled
with student surveying, suggests this is an increasing problem that is impacting
on the lives of members of our PP cohort.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

An improvement of reading ages is observed
so that all students can access the curriculum
in their lessons, and no students leave
Woodham Academy as functionally illiterate.

Step 1 — All students are functionally literate
(reading ages above 9.5): Currently 17% of
PP students.

Step 2 — All students can access their
curriculum (reading age within 2 years of their
chronological age): Currently 26% of PP
students cannot.

An improvement in attendance data is
observed.

1. An improvement continues to be seen in
the attendance of PP students (Baseline in
2024/25 of 89.2%).

2. The gap between the attendance of

PP students and non-PP students narrows
(not due to a decrease in non-PP
attendance). Current gap = 3.3%




The behaviour observed in lessons and around
school allows our students to thrive.

agree with this).

disagree).

average.

1. Staff continue to view behaviour in the
school as at least good. (Currently 97%

2. Student surveys continue to indicate that
behaviour in the school is at least
good.(Baseline = Currently 8% of students

3. PP suspensions remain below national PP

All students identify, choose and sustain
suitable further education opportunities.

opportunities.

1. The percentage of PP students in
sustained education, employment or training
increases. (Latest figure = 91%)

2. Student surveys indicate an increase in
aspiration and knowledge about future

be supported.

Students' emotional well-being continues to

1. All students agree that there is someone
that they can speak to if they have a
problem in school. (Latest figure = 95%)

2. All students agree that they receive
support when they need it in school.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 55,315

instructional coaching using
the step lab platform.

Weekly teaching and
learning briefings for all
staff.

Effect of Teacher Coaching on Instruction and
Achievement: A Meta-Analysis of the Causal
Evidence. Review of Educational Research, 88(4),
547-588.
https://doi.org/10.3102/0034654318759268
(Original work published 2018)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Ongoing commitment to Kraft, M. A., Blazar, D., & Hogan, D. (2018). The 1-5

(Good quality
teaching impacts on
students in every
way. l.e. A student
who thinks they can
succeed in lessons
is more likely to

and retaining high quality

. EEF Professional Development Guidance report attend.)
Lesson study sessions to
develop high quality
teachers Staff survey indicates that 96% of teachers feel
they are a better teacher now than at the same
point 12 months ago.
A commitment to recruiting | Education Endowment Foundation. 1-5



https://doi.org/10.3102/0034654318759268

staff (e.g. by funding cover
to allow staff members to
undertake CPD)

Teacher recruitment and retention in schools in
socio-economically disadvantaged areas in
England - review of practice

Timetabling of personal ‘Having a good teacher as opposed to a mediocre | 4,5
development as a lesson or poor teacher makes a big difference.’
per week with form tutors. | giater H, Davies NM, & Burgess S (2011). Do
Teachers Matter? Measuring the Variation in
Teacher Effectiveness in England*. Oxford Bulletin
of Economics and Statistics, 74(5), 629-645.
Timetabling of stand-by ‘Having a good teacher as opposed to a mediocre 1-3

lessons within staff
timetables

or poor teacher makes a big difference.’

Slater H, Davies NM, & Burgess S (2011). Do
Teachers Matter? Measuring the Variation in
Teacher Effectiveness in England*. Oxford Bulletin
of Economics and Statistics, 74(5), 629-645.

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £ 25,669

reading lessons for all Y7
pupils.

Phonics - +5 months

Reading comprehension strategies - +7
months

Activity Evidence that supports this approach Challenge number(s)
addressed
Targeted reading EEF toolkit: 1,35
interventions for students Phonics - +5 months
who are either functionally Reading comprehension strategies - +7
illiterate or unable to 9 P g
X months
access the curriculum.
‘Sparx reader’ as a Internal tracking data shows a strong 1,35
homework tool correlation between engagement with sparx
reader and improvement in reading age.
Homework mentors in EEF toolkit: 1,2,5
each year group to Homework - +5 months
support those who
struggle.
Homework club running
on 5 sessions through the
week.
Targeted academic Internal tracking data has shown an 1-3,5
support for those who are improvement in progress for these students.
‘not secondary ready’ on (+8% improvement in Maths, +16%
entry at Year 7. improvement in English)
Peer tutoring for students EEF toolkit: 1,2,5
in Y7/8 who need Peer tutoring - +6 months
additional support for
Maths and Reading
Tailored designated weekly | EEF toolkit: 1,3,5




Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 332,891

member with specific
focus on our careers
provision.

schools and further education and skills
providers

Activity Evidence that supports this Challenge

approach number(s)
addressed

Employment of key stage This allows us to target many areas identified | 2,3,5

co-ordinators and AHoYs to | as being successful on the EEF supporting

monitor the attendance, school attendance review.

behaviour and emotional (e.g. Build a holistic understanding of pupils

well-being of students. and families, and diagnose specific needs)

Employment of attendance | As above, this increases our capacity to 2,5

and welfare workers understand and support our families and their
difficulties in greater depth.

Employment of an Early EEF toolkit: 2,3,5

help co-ordinator Social and emotional learning (+3 months)

Employment of a staff Independent review of careers guidance in 4

Total budgeted cost: £ 413,875




Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

The details of how the strategy met the outcomes intended in the previous plan are
outlined below:

Intended outcome Evidence of impact

from previous plan
To further develop the ¢ We have continued to see beyond expected acceleration of reading
vocabulary range and ages in Year 7 (approx. +1.3 years).
reading age of pupil e However, we are still mindful of the number of students who are
premium students to functionally illiterate or unable to access our curricula due to their
enable them to be ) . . .
successful across the reading age. This is why this remains a key part of our strategy.
school curriculum
To further develop Maths
numeracy skills to
support student e 9-5grade at GCSE Maths — 2022 cohort = 30.0%, 2025 cohort =
progress in Maths, 38.6%.
Science and e 9-4 grade at GCSE Maths — 2022 cohort 53.3%, 2025 cohort —
Technology

59.6%.

e Maths attainment 8 figure has improved from 7.1 to 7.8 over the
last 3 years.

e Although this has improved, our Maths progress figure for
disadvantaged students (-0.12) remains lower than our target.

e Our Maths data also remains below national non-PP, so we remain
committed to improving Maths outcomes for our students.

Science

e GCSE Science grade 5+ — 2023 cohort = 27.8%, 2025 cohort
=36.4%

e GCSE Science grade 4+ - 2023 cohort = 46.3%, 2025 cohort
=58.2% (although this did come down from 2024 cohort)

e Similarly to Maths, despite some encouraging progress in
attainment, we are still keen to narrow the gap between our PP and
non-PP cohort.

Technology

e The number of PP students in our technology cohorts means no
meaningful inferences can be drawn from the data.

To improve the e 2022/2023 PP attendance was 87.0% (+1.0% on national average)
attent_:lance of pupil e 2024/2025 PP attendance was 89.2% (+1.0% on national average)
premium students and e 97% of students agree that it is important to attend school every
address the fall in da

attendance figures Y.

since the school

lockdowns




Whilst this is an improvement, and we remain above national
average, we still have a gap between our PP attendance and our
non-PP students.

To ensure that pupil
premium students are
supported with their
behaviour, mental
health and well being

Student survey indicated that 94% of students know who can help
them if they have an issue.

94% of students also indicate they feel like part of a community at
School. We will continue to work to push this and the above bullet
point to 100%.

Survey of staff indicated that 87% feel they get support from
leaders to manage behaviour most or all the time (compared to
55% national benchmark).

Survey of staff indicted that 97% of staff agree or strongly agree
that “The pupils’ behaviour is at least good at this school’.

IDSR data indicates that our FSM suspensions are significantly
below national average.

Progress of PP
students improved
through quality first
teaching

PP cohort have consistently achieved above national PP for
attainment 8 (2021/22=+4.4, 2022/23=+4.3, 2023/24=+6.4)

PP cohort have consistently achieved above national PP for
progress 8 (2021/22 +0.40 compared to national PP,
2022/23=+0.41, 2023/24=+0.56)

In school, attainment 8 gap has narrowed from 12.03 in 2022 to
10.59 in 2025. Whilst this is an improvement, there is clearly still
work to do here.

Staff survey indicates that 96% of teachers feel they are a better
teacher now than at the same point 12 months ago.

To further develop
access to cultural
experiences for pupil
premium students

As priorities have developed, this has not been something that has
been developed in depth during the previous strategy.

Overall outcomes — Good progress

Whilst we still have a gap within our school, between disadvantaged and non-
disadvantaged students, our data suggests some progress is being made towards
narrowing this gap. Although not as much as we would like, it is also somewhat positive
that our disadvantaged cohort is outperforming disadvantaged cohorts nationally.

Teaching — Good progress

Teaching and learning has improved notably within the school. Our school is now a hub
school for the steplab coaching platform and we are used to model good practice in this
area. Whilst promise has been shown, there are still several areas of teaching where
we feel improvements can be made.

Targeted academic support — Variable progress




Our reading data has shown some improvement in our students' ability to read,;
however, we are very keen to go further and faster in this area. This ambition is
displayed within this strategy.

Wider strategies — Good progress

Tracking data across disadvantaged behaviour and attendance is a real positive from
this strategy. Despite this, we know the impact that this improvement slowing or
stopping could have on our students and therefore will continue to focus on this in our
new strategy document.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Lexonic Leap Lexonic

Lexonic Advance Lexonic

Sparx homework platforms Sparx (Maths, Reader and Science)
Steplab instructional coaching Steplab

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils




Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on
pupil premium funding.
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